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INTRODUCTION

Dramatic expression is as old as civilization itself.

The primitive

peoples sought relations with gods , ghosts, and spirits through dramatic
expression.

Loomis Havemeyer in describing dramatic expression in

primitive society defines it as "conscious" and "unconscious" drama .
"Conscious drama is the results after man's feelings had become so re fined that he could express them in a form of definite play.

Unconscious

drama is the crude manner in which the primitive man gratified his de.
b y re1·1g1ous
.
.
·
sires
ceremonies
and re1·1g1ous
r1't ua1s . 11 l

Religious passion was at the heart of all primitive dramatic expression and served the purpose of worship , prayer, and instruction.
Through them the worshipers made known their desires.

If they wanted

rain they had a certain ceremony that was supposed to acquaint their deity
with the fact.

They had a wide range of dramatic rites and observances

through which they hoped to gain the good will of the gods.
The Medieval Morality play was used by the Catholic Church to instruct.

In the Allegorical Moralities of the Middle Ages the Church in-

structed the illiterate laymen through the use of drama, using it as an instrument of political propaganda in the conflict between Catholics and
Protestants .

1

One side would produce a Morality showing up the weaknesses

Loomis Havemeyer, Drama of Savage Peoples (New York: Macmillan
and Co., 1948), p. 17 .

2

of the other.

Then the opposing party would respond with a Morality

that aimed to outdo the rival in ridicule and contempt. 1
The Morality play introduced the Allegorical tendencies in religious
literature, namely the effort to illustrate moral doctrines and abstract
ideas in dramatic for m .

Virtues, vices, mental faculties, inclinations,

moral and evil influences were the characteristics of the Morality play.
These plays included conception such as the fall of man, and thus that of
the human race.
There is a didactic element that is ever present in drama. When
real life is enacted, behavior patterns are changed consciously or unconsciously.

Satire may be used as an example.

While ridiculing human fol -

lies by holding up some vice, satire instructs or teaches at the same time.
Catharsis in Greek drama was also intended to teach.

Greek drama

presented kings or some high official coming to a tragic end because of
forces from within or without.

Through Greek drama the audience was

purg ed and as a result certain behavior patterns changed.

The instruc -

tional point comes from witnessing the downfall of the subjects and the resulting elevation of the viewers in their way of thinking .

2

1 William Meredith, Pageantry and Dramatics in Religious Education
(New York: Abingdon P ress, 1939), p. 28.
2 James

w.

Donaldson, The Theatre of the Greeks (London: Oxford

P ress, 1942), p. 104.
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Dramatic expression makes itself known early in the life of an
individual as well as in the early development of the human race. It is
based upon a certain fundamental urge of childhood - the urge to imitate.
The urge to imitate has long been recognized as an important factor in
human life.
another.

Imitation is the tendency to repeat the thoughts and acts of

The desire to imitate shows itself very early in children the

world over.

John MacCunn describes imitation as ''one of the earliest,

deepest, and most tenacious of human instincts. 11 1
Thorndike states:
Among the most numerous and the most important causes of
the ideas of producing action in a human being are the acts of
other human beings. Manners , accents, the usage of language,
the style of dress and appearance - in short, the minor phases
of human behavior are guided by them. The acts of other human
beings through imitation control the morals, business habits and
political actions of many men on many occasions , as the physical
environment decides in a large measure what he shall do or feel. 2

E . A . Kirkpatrick in his discussion of the dramatic impulse distinguishes three different types of imitation in the lives of children.

The

first is the reflex imitation.
Reflex imitation causes a child to do something toward which
he has a psychological tendency by perceiving the acts of others.

1 John MacCunn, The Making of Character (New York: Macmillan
and Co., 1949), p. 17 .
2 Edward L. Thorndike, Elements of Psychology (Boston: A. G.
Seiler and Co., 1948), pp. 53 - 54.
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Yawning, crying, laughing and other emotional expressions
which may be produced by children in the first year and a
half are in this class. Reflex imitation is later obscured, ~ut
it remains through life as an important form of suggestion.
The second type of imitation described by Kirkpatrick is spontaneous imitation.
Imitation becomes spontaneous in children when acts not
provided by other urges are reproduced without any purpose
other than the all sufficient and unconscious one of an impulse
to reproduce and experience subjectively what has been observed objectively. Nothing in a child 1 s environment escapes
his notice; he absorbs and makes it a part of himself by repro ducing, and thus getting a subjective knowledge of it. He desires for himself the feel of what he sees. The value of this
spontaneous imitation lies in the great amount of material ac cumulated in the forms of knowledge and in the power of move ment which may be used, analyzed, c ombined and then used in
future actions for a purpose. The knowledge thus acquired is
of wide extent and of most fundamental character, for it is
subjective as well as objective. The child learns to identify
movements and sounds not only as they are seen and heard ,
2
but also as they are felt when they are performed or uttered.
The third form of imitation is found in dramatic expression.
It begins when the age of spontaneous imitation is attained.
The dramatic impulse that is universally expressed in children
is not dramatic in the grown up sense, but a matter of dramatic
interpretation - representing to other people what is passing in
the actor's mind. It is the method a child uses to make clear
to himself what he supposes to be in other people's mind. It is
essentially an impulse to understand the world. As a child

1 Edward A . Kirkpatrick, The Individual in the Making
Macmillan and Co ., 1944), pp. 35- 36.
2

Ibid., p . 37.

(New York:

5

approaches the junior period of dramatic expression he longs
to become acquainted with a real world, he can no longer ride
a stick, but must have a real horse. Dramatic representation
still appeals to himf but he demands an accurate representation
according to truth .
The teen- agers' desire to imitate takes fli ght in the world of books
and literature.

Boys and girl s between the ages of fourteen and seven-

teen are just as interested in the form of play which the little ones call
"make believe,

11

and which adolescents call "dramatics. 11 It is at this

stage that the dramatic impulse is of paramount importa nce .

A youth at

this stage of development will read a piece of literature and infuse the
characters with his own personal emotions .

He is all aglow to try on a

new character; the world is a stage and he is playing the leading role .
Through the expression of his dramatic impulses , the adoloscent finds
a solace and distraction in those moments of first awakening from the
glamour of his first interpretation of life to sterner realiti es which are
thrust upon him.

He sees and enjoys the whole world as a stage through

the medium of literature and books. 2
Thus the dramatic urge through imitati on can find expression at the
age of adolescence.

The early adolescent passes from a sta ge of imitation

1

Ibid., p . 38.
2Grace Sloan Overton, Drama in Education (New York: Abingdon
Press , 1941), pp. 18 -1 9 .
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to a stage of reality in his dramatic expression.

To gain new experiences

and to enjoy the deeds of others, he must act them out, bt1t to secure full
satisfaction he must perform his own imitative acts in the presence of
others .
Drama instructs intentionally or unintentionally and in the hands
of a competent classroom teacher, it can become an even more effective
instructional tool.

Dramatization, introduced as a classroom procedure

at the secondary grade level, is not only a practical idea, but also one
that will strike a responsive chord with high school stt1dents because the
dramatic impulse seems to be innate in teen agers. But how can this instructional method be consciously and intentionally applied to a classroom
situation?

What conditions and limitations exist in applying the dramatic

method of instruction in a secondary school classroom? What evidence
is there to show that the dramatic method has been or can be adapted to
learning situations? How can the dramatic method of instruction be channeled to some constructive use in the classroom to meet the academic
needs of secondary school students?

Statement of Purpose
The purpose of this thesis is to make a study of the use of dramatiza tion in the various areas of learning and to try to determine the sowidness
and effectiveness of the procedure as a teaching device . A presentation of

7

the writer ' s procedure in the experimental application of dramatization
in the teaching of oral English and literature at the secondary level in
the Wiergate High School has also been presented.

Three questions have

been considered in the investigation of this problem:
1.

What use has been made of dramatization in the
teaching- learning situation in any area of learning?

2.

What has been the writer's experience with dramatization as a technique in teaching oral English and
certain phases of literature at the secondary level?

3.

What did the seventy-six students who were subjects
for the study think of their experiences with dramatization as a learning device in oral English and
literature?

Limitations
This study is limited to the work done in a single secondary school
situation, the Wiergate High School in Wiergate , Texas .

The material

with which this technique was tried is limited to include telephone conversations, interviews, introductions, and one-act plays in oral English,
The narrative poem, excerpts from the novel , and excerpts from literature
and life in America and England are materials used in literature.

The

Wiergate High School had an enrollment of one hundred and eight high
school students at the time this study was made, and the enrollment in
high school English classes ranged from eighteen to thirty-six.

8

Definition of T errns
Dram atics - Dramatics comes from the word dramatization which
means " to do" or "to act," but for the purpose of this thesis, dramatics ap plies to demonstration of subject matter through the medium of acting or
dialogue .

It is a means to an end in devel oping skills, attitudes and ideals

through dramatics in oral English and literature.
Seco ndary Schools - In this thesis secondary schools are schools
that carry grades nine through twelve.
Language A rts - This term includes the subjects English and lit-

.

erature and involves two areas of communication, namely reading and
speaking to achieve satisfactory finished products.
Dram atic Expression - Dramatic expression is a vital spark of life
dropped down into a program of normalism and routine.

It includes all

methods that are so imaginative, constructive and vivid as to infuse an
emotional quality into the facts and ideas presented, thus connecting them
with life. l

lEmma Sheridan Fry, Educational Dramatics (New York:
Macmillan and Co., ~942) , p . 8.

9a

Statement of Procedure
As a preliminary step in this study, an investigation was made of

literature pertaining to dramatization and its use as a teaching device in
any area of learning.
The second step was to consult authorities in the fiel d of drama
and modern theories of learning in the philosophy of education, in an at tempt to determine not only the extent to which the method adheres to ac cepted theories of learning, but also to find out whether the technique
meets the requirements of the philosophy of education in attaining the desired end in education . . • meeting the academic needs of students. Authorities referred to in the development of this study were: Dr. Thomas D.
Pawley, Drama Department, Lincoln University, Jefferson City, Missouri;
Dr . Loren Winnship, Director of Drama, University of Texas, Austin,
Texas; Mrs. Dorothy Conner, Acting Director of Speech, Baylor University,
Waco, Texas.
The next step in the development of this study was the forming of a
questionnaire which was distributed among the students who were subjects
for the study; the questions and statements were explained and the students
were made to understand that their unbiased opinions on dramatics or dramatization as a method of teaching oral English and literature were desired.
The students were given adequate assurance that their responses would not
affect their grades .

A copy of the questionnaire appears in the appendix .

9b

The next step in the procedure was the writer's experimental application of dramatization in the teaching of oral English activities at the
secondary level.

This step shows how the method was applied in oral

English activities: in telephone conversation, in making introductions,
and in interviews.

This method was used in the ninth and tenth grade

classes for eighteen weeks.

The dramatized method of teaching certain

p hases of literature, narrative poetry, excerpts from the novel, Silas
Marner, and the history of American and English literature was used for
eighteen weeks also.
An a ppraisal was made of the effectiveness of the dramatized method

as a teaching device in the writer's classroom through a second questionnaire that was distributed among the same seventy - six students who were
subjects for the study during the thirty-six week period.

CHAPTER I

SUR VEY OF CURRENT PRACTICES IN DRAMATIZATION
IN THE L EARNING AREAS

In making a survey of the literature pertaining to the application
of dramatization as a teaching technique , the writer found that the dramatic
method is being used in many other areas related to education.
This chapter will present supporting evidence of the dramatized
method showing that it has been or can be adapted to learning situations.
Dramatization is extensively employed in industry as well as in
problem- solving situations in many completed subject areas. Sociodrama,
which Shellhammer defines as

11

the acting out of a situation described by the

group and common to them, 11 1 uses dramatization as a teaching device.
This method is used exclusively in problem- solving situations dealing with
human relations.

It was originated by Dr. J . L . Moreno of New York.

Walter J. Greenleaf explains the use of this device as a therapeutic meas ure at St. Elizabeth's Hospital in the District of Columbia. There a special
theater with a circular stage has been provided so that twice each week
patients who are about to be discharged may enact their personal problems.
Greenleaf suggests its effectiveness by urging a more extensive application
of Sociodrama.

He states:

1 Louis Shellhammer, "Problem Solving Through Sociodrama,
English Journal, XX (November, 1949), p . 503 .

11

11

I am promiting Sociodrama as a new guidance technique
especially for occupational classes, vocational classes, guidance clinics, and various social studies groups. It is equally
effective , however, from Kindergarten through college and
adult classes for any age group that deals with social problems
. . . It is a means of whetting interest when interviews and
recitations become a weary routine, and a means of practical
application to real life problems. It is one more means of
stirring curiosity, voicing opinions, sparking discussions
and making school work practical through self - expression. 1
Another successful application of the technique of sociodrama is
reported by Joseph R. Casey in a class in Introductory Psychology involving many types of situations .

Students would dramatize a case

history, a principle of learning, a maladjustment , or a vocational prob lem, such as a boy with a low I. Q . wanting to go to Pre - Med school or
a boy who failed in athletics and is below average in academic courses.
The problem was to determine ways in which the counselor could help
these boys achieve mastery in some other field of endeavor through the
use of the dramatized method of instruction.

Such situations, says Casey,

which touch the students own problems are demonstrations of learning to
live.

He thinks that sociodrama is equally effective for helping students to

understand difficult or dull parts of lessons or for whipping up interest in
a course.

He believes that every learning unit has dramatic possibilities ,

and he concludes his atricle by stating:

11

l walter J . Greenleaf, ••Sociodrama As A Guidance Technique,
California Journal of Secondary Education, XX (February, 1951}• P • 68 ·

12

It is a truism that the projection of self into a dramatized
situation is a basic principle of sound psychology and better
learning. The classroom is a wonderful medium to extend
this principle. 1
The extent to which dramatizations are used as a teaching technique in industry may be inferred from an account by Walter O'Donnel.
He defines the use of the dramatized method as a psychodramatic technique of education and training that serves to clarify and aid the basic
process of social intelligence in human relations by experimental methods.
He says:
The acting out of a realistic problem situation through dram atization is drawing upon the dramatic sense and impulse of the
participants. It provides a spontaneous and enjoyable outlet for
the expression of emotions. Under skilled direction, then, the
training technique of dramatics may be used effectively for
supervisory training and executive development. 2
0 1 Donnel calls dramatization a reconstruction and a preconstruc tion experience that bridges the gap between principle and practice.

It

is a democratic demonstration of social intelligence that has been used
effectively in military training and in mental therapy.

He states further

that there is a high degree of carry-over from principle to practice and
that the procedure is an economical one.

He states:

!Joseph R. Casey, "Learning By Acting, 11 Clearing House, XXVIII
(December, 1952) , pp. 233 - 234.
2walter O'Donnel, " Dramatization As A Practical Training Tech
nique , 11 Personnel, XVII (November, 1952), PP• 275 - 27 7 .

13

Skill in the direction of human relations in industry is the
key factor in productivity and the survival and p r ogress of industrial organization. Dramatization provides t he only actual
method available for practicing these skills under c onditions
permitting a wide range of experimental trial and error with out charging the cost of error to the company. 1
The E . I. Dupont Company has inaugurated a progr am of economic
education for its rank and file employees . In this progra m dramatizations
are used in the training of the conference l eader s and during the empl oyee
discussions . 2
Besides its successful application in industry, dramatization is
proving its merits in training in the occupational fiel ds .

One illustration

given by Irving Rosenblum shows the effectiveness of the dramatic method
in teaching law.

Legal principles and problems are dramatized in the stu-

dents' own words under the guidance of the teacher.

Rosenblum considers

this method of dramatic expression an aid to instruction .

3

Elwood Chapman cites an exampl e of dramatization being used in a
class in cooperative retail training.

A man who had worked in a department

store for several months thought that he should have a raise in salary.

Be-

fore he applied for a raise, however , the situation was dramatized in class

1 Ibid. , p. 278 .
2 Ibid. , p . 282.
3Irving Rosenblum,

tion ,

11

"Device for Teaching Law: Student DramatizaBusiness E ducation World , XV (February , 1951) , PP• 266 - 26 7 .
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with another man acting as the boss.

The result was that the department

store worker learned a more desirable approach that he could apply to
the actual situation.

1

Dramatic expression has been extended to other phases of high
school v.ork.

John R. P ollock used a community problem, the building

of a superhighway through town, as a basis for an original play.

Several

groups in the eleventh grade worked on different problems connected with
the building of the highway and its implications to the citizens of the town.
The problem s, involving seizure of property, the loss of homes, and the
search for new jobs, were dramatized in an atmosphere of the gay nineties.
This humorous but informative play was so enthusiastically received by
the community that the project of dramatizing civic problems has become
a traditional one in that town.

Pollock say s:

The dramatization of this play offered excellent opportunities
for oral and written English as well as dramatics, public speaking
and public relations at the same time that it prepared the students for better understanding of the subject matter for demo cratic living. 2
The following is an account of the dramatized method that was used
by Genevieve R. Downs and Allen M. Pitkanen in classes for delinquent,

1Elwood Chapman, 11 Dramatizations in a Cooperative Retail Training Class , 11 Occupations, XX (February, 1951), P · 358.
2 John R. Pollock, "English and Social Studies With An Oomph! 11
English Journal, XXXIII (September, 1952), pp. 37 1-372.

15

problem and slow learning boys at Jacob A . Riis High School in Los
Angeles, California.

1

Downs and Pitkanen used therapeutic dramatics

as a character- building device in, segregated classes for delinquent and
slow learning boys to change the undesirable personality pattern that
brought many of them into their unhappy situations.

This Drama - Therapy

emphasizes the promise that a personality change will be affected in a
delinquent youngster if he is cast in a role which is a counterpart of him self.

From Miss Downs and Mr . Pitkanen 1 s experimentation and re-

search, they made the following observations:
This particular use of dramatics is definitely a concomitant
factor in behavior improvement. Studying the "good character"
he is to enact will influence the actor's thinking; the words he
memorizes, will in turn, become his very own. Acting the
role of this completely different character will provide an entirely new experience of life, will give him inspiration to live
after his model. When certain behavior characteristics appear
crying for attention, the English class embarks on a session
in dramatics . 2
The writer at this point will submit four types of deviates and the
plays suggested for use by Miss Downs and Mr . Pitkanen. These are the
cynically disloyal, the juvenile drunkard, the habitual liar and the "moocher .

11

1 Genevieve R. Downs and Allen M. Pitkanen, "Therapeutic Dram atics for Delinquent Boys, 11 Clearning House, XXX (March, 1953) , PP•
423 - 429 .
2

1bid. , p . 424.
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A striking example of disloyalty a n d its consequences is often re medial to a youngster showing indifference to his country and flag .

He

might be the type who declares loudly th.at all school boys are sick of the
11

Gettysburg Address. 11 When he harangues thusly, or against his school,

his teachers or even against his parents, the time i s r ipe to introduce
him to the character of Philip Nolan in "The Man Without A Country. 11
The "Zone Police" by Richard Harding Davis is a standard produc tion in the redemption of the juvenil e drunkard.

No one can go unaffected

who lives mentally for a nwnber of weeks the personality of Major Aintree
or Lieutenant Standish.

The miserable role of the Major will bring about

a disgust for drunkeness in the mind of the actor .

The remedial pos -

sibilities will be greater in the role of Standish because of his passionate
indignation against the Major Aintree, who 11 has made drunkards of a whole
battalion.

11

The spoken lines, heard over and over in rehearsal, become

imbedded deep in the sub - conscious , and can develop a strong antipathy
toward intemperate living in all th.e cast.

1

The reading of "Tale of Two Cities" (in play form) can a l so strength en the attitude of disgust for the drunkard' s ways .

Talking over the theme

of this play should clarify the tragedy brought on by excessive intemper ance .

Sidney Carton loses Lucy Manette, the only woman he ever loved ,

through drun.keness.

17

11

The King ' s Jewels II by Henry Van Dyke is recommended for

habitual liars.
sapphire.

It is a dramatization which symbolizes truth as a star -

It would be ideal to h.ave the whole cast composed of liars be -

cause much of the talk during rehearsal will center around truthfulness,
the rarest of all good qualities to be found in delinquents, almost as rare
as the star - sapphire itself!

The lines of the script should develop a dis-

taste and scorn for alibis and a new respect fo~ the straight forward
story.

1

The "moocher", the habitual "gimme guy 11 , the pathological parasite can be shamed out of his pestiferous ways by a good dose of Cyrano
de Bergerac.

Here he will find lines alive with an independence of spirit.

Cyrano's witty boastings of developing magnificent hatreds will cool the
"moocher' s 11 in ordinate eagerness to acquire popularity at any price.
Concentrations on such passages as the following will create for him a
"white plume of honor" and leave groveling to lesser souls .
What would you have me do?
Seek for the patronage of some great man,
And like a creeping vine on a tall tree
Crawl upward, where I cannot stand alone?
No, thank you . . . . Be a buffoon
In the vile hope of teasing out a smile on
some cold face?

1
~ - , p. 425.
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No, thank you ! Eat a toad for breakfast every
morning?
Make my knees callous and cultivate a supple
spine Wear out my belly, g r oveling in the dust?
..•. Scratch the back of any swine
that roots up gold for me? . . . . . . . . .
No, thank you. 1
There are plays illustrating almost every human frailty. All one
needs do to fit them into individual remedial situations is to pick and condense passages to form the proper psychological medicine for the patient.
The enactment should be as simple in staging as possible; the story as
brief as needs be to emphasize the point desired and to maintain proper
interest in presentation.
The behavior types mentioned are certainly not the only ones treated
this way.

The snobbish, the selfish, the Scrooge type, the uninterested,

the shy, and others can all be helped to break their binding behavior maladjustments.
Through dramatics, the use of that most subtle and powerful ed ucational device - suggestions, the distorted emotions of the juvenile delinquent may be recognized and his ideas of pleasure and adventure readjusted,
without any conscious effort on his part except the feeling of having lots of
fun in a show. 2

1

Ibid. , p. 426.

2 Ibid., p. 427.
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In addition to allowing satisfaction through imitation and change
of behavior through roleplaying, there seems to be another important
function of dramatics or dramatized mat erials; there seems to be something instructional in all dramatic performances.
Mary M. Russel feels that a dramatized presentation of any lesson
in the schoolroom is a most effective means of revealing to the teacher
errors and misconceptions which otherwise the children would carry away
with them.
Dramatization in the area of reading unifies the lesson and insures
an idea of the whole section read.

The lesson ceases to be an exercise in

recognizing and pronouncing isolated words.

Introduction of the dramatic

method greatly assists in securing expression.

The pupil is furnished

with a reason for clear enunciation and an incentive to find and reproduce
the meaning of words read.

Ideas are made real through action; interest

in the action secures attention.

Thus words, phrases , and clauses are

made plain, enunciation is distinct, expression is improved, facts are re vealed, attention is secured and the teacher knows what her class has received and all through the simple means of acting out the lesson in read-

.

mg.

1

1

Mary M . Russel , Drama As A Factor in Social Education
York: George H. Doran Company, 1942), P · 76.

(New
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In the area of history and literature not all selections are sub-

jects for dramatization.

Some contain little action and others are so

readily understood that they need no further explanation.

But there are

times when impersonation helps. It is difficult to fully appreciate the
characters of long ago, to sympathize with their longings, their struggles,
their ambitions and their deeds unless one takes the subjective rather than
the objective attitude toward them.

It will be easier for the pupils to be

gripped emotionally by the experiences of these men of history and literature if their deeds are again performed, their postures assumed and their
words uttered.

1

Grace Sloan Overton has the following to say regarding the use of
the dramatic method in the teaching of Civics in the secondary school:
In this day when girls as well as boys need the instruction
that shall prepare for intelligent participation in the affairs
of a democracy , special stress should be placed on civics.
How complicated seem the processes of legislation when
studied from a book I When the material is dramatized, it
becomes less complicated and more meaningful. Take for
illustration the involved steps of preparing, introducing and
passing a bill. How much more accurate will be the information received if the class is divided into the two houses, with
their respective heads, if a member introduces the bill, if the
other members are directed through the necessary steps of
referring it to a committee, reading it, voting on it, passing

1

Ibid., p . 77.
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it on to the next house , with all the debate involved! Such a
process not only guarantees an interesting lesson but it re lates the material to life and is definitely a need. l
This survey of literature pertaining to the use of dramatization
in learning - teaching situations enabled the writer to draw the following
inferences in regards to the effectiveness of the dramatic method as an
instructional device.
Joy in dramatic expression is universal. Dramatics can make clear
the assignments in literature, history, reading and civics , while in addition, expressive speech and distinct enunciation can be fostered and attention secured.

Dramatics displace longing with action and render vir -

tue real through expression.

Through dramatic interpretation, the child

l earns to know himself, his world, and learns to live properly in a demo cratic society.
As a factor in educati on , drama proves a most effective means of
inculcating the ideals and teaching the individual to recognize and accept
the principles necessary for social progress.
Dramatization aids personal development through the promotion of
self- activity, emotions , regulated and educated; natural means of expression
and a stimulation of interest in subject matter.

Dramatics in the school,

whether in classroom or assembly hall, appeal to students by th e very
nature of the activity.
1

Overton, op. cit. , pp. 38 - 39.
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The writer also found little evidence of the application of the
dramatic method in the teaching of language arts and literature at the
secondary level.

Robert Pooley and Robert Williams made a survey of

methods of instruction in language arts in the Wisconsin Public Schools.
They found that the instruction in English and literature was dull , tradi tional and unrelated to the actual needs of the pupils. In the city schools
about 5 per cent of the lesson types were dramatizations, 1 per cent pup pets , and 5 per cent used dramatization in telephone conversations. In
rural areas the methods of instruction did not include the dramatized
method in any area of instruction. 1
The writer also found that there is little evidence that dramatization is being recognized by the secondary teaching personnel as a useful
and interesting teaching device in the area of l anguage arts and literature.

1 Robert Pooley and Robert Williams, The Teaching of English in
Wisconsin (Madison: University of Wisconsin Press, 1949), P· 126 ·

CHAPTER II

THE APPLICATION OF DRAMATIZATION AS A USEFUL
TEACHING DEVICE IN ORAL E NGLISH AND LITERATURE

The present chapter will present an analysis of an experiment
performed by the writer in the application of dramatizati on as a teaching device in oral English and literature at the secondary level.

The

use of this method was suggested in a workshop course offered by
Prairie View A . and M. College under the direction of Dr. A. L.
Campbell during the summer of 1956 .

The dramatic method was used

with students from the Prairie View Training School.

The students

demonstrated the effectiveness of the dramatic method in its application
to various teaching areas in the classrooms of secondary and elementary
schools.

All the dramatizations were devel oped by the students themselves

under the direction of Dr. Thomas D . Pawley who was a consultant from the
Drama Department , Lincoln University, Jefferson City, Missouri.

This

experimental course motivated the writer to atte~pt a further application
of the dramatic method as a supplementary teaching device in a small school
the Wiergate High School. 1 The following is an account of a one-year experiment performed at the Wier gate High School in the areas of oral English

l wiergate High School is l ocated in Wiergate, Texas, in_ the Burkeville Independent School District and has an enrollment of 108 high school
students.
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and literature.

The over - all objective was to find out 11 i£11 and 11 how suc -

cessfully" the dramatic method could be applied in the teaching of language arts - namely literature and oral English. The writer also wanted
to know if the method of dramatization in teaching could be used to satis factorily reach the goals and objectives of the language arts program as
outlined by the Commission on the English Curriculwn.
The goals of the language arts program are to develop the following traits in students through the language arts program:
1.

Wholesome personal development

2.

Dynamic and worthwhile allegiance through moral per ception and a personal sense of values

3.

Growing intellectual curiosity and capacity for critical
thinking.

4.

Effective use of language in the daily affairs of life

5.

Habitual and intellectual use of the mass media of
communication

6.

Growing personal interests and increasingly mature
standards of enjoyment

7.

Effective habits of work

8.

Competent use of language and reading for vocational
purposes
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9.

Social sensitivity and effective participation in group
activity

1 O.

Faith in the Allegiance of the basic values of a democratic society. 1

The writer set out to aid students in developing useful concepts and
attitudes for everyday living in a democratic society by dealing first with
simple language s ituations then advancing to more complicated ones to
provide meaningful activities in the areas of communication.

The general

objective was to use reading and speaking situations for purposeful learning.

Simplified practical material - telephone conversati ons, interviews,

and social introductions were used initially to introduce the dramatic method
to the students preparing them for the more complex activities to follow
dealing with narrative poetry, the novel , and the short story.
tivities were chosen because of the dramatic potential.

The ac -

A complex sample

unit taught in oral English appears in the appendix.
The procedure used by the writer involved reading selection, per forming activities by dramatizing to insure understanding and discussion of
material dramatized.
The following accounts are examples of classroom procedures and
productions of oral English activities and presentations of narrative poetry,

1

Commission of The English Curriculum, The English Language
~ (New York: Appleton- Century- Crofts, Inc., 1952), P • 404.
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the short story and the novel in the order in which they were used by the
writer.
Telephone Conversation As a preliminary step in dramatizing telephone conversations , the
class (in groups and individually) gathered information on appropriate
forms or expressions adapted to various types of tel ephone calls; social
calls , business calls , emergency calls , and calls of a tragic nature. From
this information the class as a group formulated standards and models for
good telephone conversation that were followed in their dramatizations. The
writer stimulated interest in the activity by using calls of a personal nature
first.

(Example) In the problem of making a date the following questions

were considered and then dramatized.

Sam, if you pl an to take Shirley to

the show on Saturday night , when should you call her? What would you say
if her mother answered the phone? Shirley, what would you say if you
couldn't go? How should one answer a residence phone?
Business calls were dramatized next .

Those included calls for ap-

pointments at local beauty shops and barber shops; making appointments
with local doctors and dentists; trouble calls to a garage; orders to the grocer ; calls to report a tragic accident __ fire, car wreck, and long distance
business calls .
Through such dramatizations the students learned that they should
identify themselves immediately before they state the purpose of their call.
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They learned that there is a time limit to a ll tel e p hone conversations out
of consideration for others.
in their homes .

Many of the students did not have telephones

The writer b o rrowed tel ephones from the Telephone Com -

pany for this unit s o that the a ctivity might have rea l meaning for the students.
Introductions -

An equally important skill to be mastered by high school students
is the art of making introductions.

As an introductory step to this phase

of the unit, t he students pantomimed rising and walking before the class to
overcome some of the physical awkwardness and to create an atmosphere
of ease.

The pantomiming set the stage for the first assignment in which

students found acceptable forms of expressions for making an introduction
and for acknowledging one.

The following questi ons were used to motivate

the students' participation:
1.

What do you say when you introduce someone
your own age?

2.

What is an appropriate response to an intro duction?

3.

What determines whose name you call first?

4.

What is the rule for shaking hands?

5.

Do you rise or sit to make an introduction?
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The answers to these questions were discussed in class and then
the students acted out make - believe introductions.

Some consisted of in-

troducing the minister to parents, a father or mother to the principal, a
friend to a father or mother, a friend of one to a classmate or another
friend or a visiting friend to a Sunday School Class.
The students took turns in making the introductions,

Those who

were not participating were alert to any errors or possible improvements
that could be made .

This part of the unit was done under very strict super-

vision to keep the exercises from becoming humorous through the injection
of too much hwnor , by the students. This particular unit as well as the one
on telephone conversation was done in the ninth grade class. However, the
units in the tenth and eleventh grades continued the practice to include platform introductions .

For these dramatizations the classes discussed appro-

priate conduct before an audience and pantomimed the procedure. The
procedure was how one should walk on stage, how one should use proper
facial expressions, what to do with hands and feet while on stage.

Proc edure

also included how to shift the weight of the body without being noticed.

The stu-

dents also, in groups and individually, walked on the stage, sat down, and
walked off to gain poise .

They also pantomimed meeting a guest speaker,

showing him to his place on stage, and presenting him to the audience. The
writer found that dramatizations done by pantomime break the tension and
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leave the students' mind free to think of his speaking part when the time
comes because he has already master ed the physical procedures invol ved
in the dramatic activity .

For the actual introductions , students impersonat -

ed speakers from all walks of life:

supervisors, principals , commencement

speakers , or a classmate running for a class office.

E ach student prepared

the appropriate introduction for the speaker he introduced.
were prepared before the date for introduction.

The speeches

This was done so that the

class could set standards for judging each introduction.
Interviews The interview was introduced to the st udents as a "conver sati on with
a purpose;" its purpose is to seek employment or to hire employees, to
gather information, or to sell goods .

The students were made conscious

of the fact through discussion that a person' s ability to conduct himself
creditably during a business interview may mean the difference between a
good position and a poor one.

The aim of this activity was to present to the

pupils through the dramatized method of instruction the value of conducting
profitable interviews and aid them in any difficulty they may have.

The

three types of interviews used in this unit of work were interviews for applications , getting information from other people and sales talk.

Examples

of the activity that accompanied this phase of the unit follows; see Appeud ix C
for complete details of procedure.
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1.

Interview an old settler on the history of your
town . Make a complete report to the class.

2.

Write and act out an interview in which you
apply for a job. (Students worked in twos)

3.

P retend to be a salesman or a saleswoman and
demonstrate to the class the article you are selling. Try to sell a vacuum cleaner, a televisi on
s e t, an air conditioner or a set of cooking utensils.

Constructiv e criticism followed the presentation of each activi ty.
One-Act Plays The one - act play can be appreciated fully only if it is dramatized.
It takes the human voice and bodily expression to bring out the full significance of meaning.

Although the lines need not be memorized, the read-

ing must be done with ease and expression.
simultaneously by one class .

Several plays were prepared

For example, parts were assigned for all

the roles in Totheroh 1 s 1 ''Pearls,

11

in Gow•s 2

11

Under the Skull and Bones,

11

and Saunders• 3 :• Figureheads . 11 Each play was acted by a group of st udents
Who prepared these three plays simultaneously.
dramatized before the class .

The plays were then

One group in the freshmen class did such

a good job in dramatizing "Figureheads" that, in recognition of work well

1 :r. M . Ross and Blanche Thompson, Adventures in Reading, Book I

(New York: Harcourt, Brace and Co . , 195 1), P • 150 .
2

-

Ibid. , p. 160 .

3
~

. , p. 176.

31

done, they were allowed to present the play as an assembly program in
a chapel exercise.

Several classes participated in one program so that

no one was over burdened.

All of the work was done by the students

through committees; such activities included costuming, lighting, make- up,
stage setting and an over-all class director.

The success of the entire

project depended on the teamwork of each member and the harmonious
interaction of the committees.
The writer was able to aid the students, who participated in this
project, in developing leadership ability.
sponsibility in developing the project.

The students also shared re-

Their opportunity for developing

creative expression was great.

Dramatization of Literature
For the first dramatic presentation in literature, the members of
the tenth grade class dramatized Constance Mackay's dramatic poem,
"The Beau of Bath. 111 The romantic setting and the love story of Beau Nash
and The Lady of the Portrait had a special appeal to the adolescents.
this presentation, planning and costuming were necessary.

For

The boys in the

tenth grade class built a large frame and covered it with foil to give it a

1 nudley Miles, Clarence Stratton and Robert C. Pooley, Literature
and Life, Book II (Chicago: Scott, Foresman and Co., 1958), p. 89.
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touch of richness .

The back of the frame was draped with black crepe

paper to make the Lady of the Portrait form a striking picture in her
fluffy white dress.

The dialogue revealed the utter loneliness of Beau

Nash, who lives with only his memories of a romantic but futile past.

An

old superstition haunts him that exactly at midnight on Christmas Day old
loves return .

After his butler , Jepsen, leaves him, the Beau falls asleep

over a game of solitaire .

The clock strikes twelve and the Lady of the

Portrait steps out of the frame and approaches the Beau. When the clock
strikes again, the Lady steps back into the portrait, and the Beau awakens
to realize that "he has been dreaming dreams. 11 This dramatic poem is
particularly easy to dramati ze because the dialogue is a l ready preapred.
Short Stories .

The writer of this paper works in a system where

the language arts program is an integrated one.

The writer found that the

short story provided a very good mediwn for dramatization.

The students

actually had the experience of writing the script and organizing thoughts in
the development of the drama.

The Wiergate High School sophomores pre-

pared a dramatizati on of Ruth Suckow' s "Mid- western Primitive"
one scene laid in Bert Statzer's tea- room.

1

using

Some of the dialogue developed

was from context; however , most of it was given in the author's story.

1

Ibid. , p. 17 1.
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Instead of having the guest visit Grandma Hobenschub I s room, Grandma
brought the family album. and her handwork into the tea- room.

The guests

cluster around her as she gives them the family history and tells about her
flowers and interests .

When the guests leave , she beams with satisfaction

over the friendly visit of the strangers .

Bert , in contrast, is depressed

and frustrated in having failed to impress the distinguished guests.

This

story proved excellent for developing a sense of values in human relations.
Since the dramatization gave the student sympathetic insight into the characters of Bert and his mother, the situations provided a motivation for
short informal compositions in which the students followed their own line
of thinking in explaining why Bert was a social failure, or why his mother
was a much happier woman.
Novels.

The writer was not able to dramatize the novel in its en-

tirety, but it was better understood and appreciated by selecting significant
scenes for the purpose of dramatizing. In using George Eliot's Silas
Marner as a laboratory production, the writer used two related procedures.

l

In one, certain scenes were dramatized to bring out social character i atics of
the period or to emphasize personality.

The weaknesses of DunSt an a nd

Godfrey Cass became more apparent as the quarrel between the two was
dramatized. 2 A dramatization of the scene between Godfrey and Squire Cass

1~ . , pp. 221-338.
2
Ibid. , pp. 231 -249.
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gave insight into the type of home that could produce men like Godfrey and
Dunstan.

1

The social characteristics of the period were best portrayed

in the scene at the Rainbow Inn. 2 An impersonation of the various char acters clarified the otherwise confusing scene at the Rainbow Inn. The
gossip, the arguments, and the petty gripes gave a picture of Raveloe
within the understanding of the students because it resembled very closely
their own experiences in their rural environment.

The most significant

scene was , of course, the climax when Godfrey and Nancy visited Silas
and Eppie. 3 The students enjoyed the poetic justice in Eppie's refusal to
live with Godfrey.

Here retribution overtakes the wrongdoer and the tri -

umph of good over evil is a satisfying experience.
Another procedure which was used in connection with the above mentioned one was a graphic representation of the village of Raveloe. In this
procedure the students manifested an even greater enjoyment than in the
preceding one.

The students constructed and arranged the buildings of

Raveloe according to the descriptions in the novel. The Red House , The
Rainbow Inn and the Church were the most impressive. The Osgoods, th e
Winthrops and others had houses proportioned to their social standi ngs . At

1Ibid. , pp . 301 - 315.
2Ibid. , pp . 251 -262.
3
Ibid. , pp . 315-338.
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the edge of the winding village street was the humble cottage of Silas
with the stone pit behind it and a tiny sprig of cedar to indicate the furze
bush where Molly was found.

All of the constructions were made from

heavy construction paper and painted with water colors. The whole project remained for six weeks on display in room twelve to the satisfaction
and pride of the sophomore class.

This project gave the students a much

better understanding of eighteenth century England because it connected
the past with the present.
Narrative Poetry.

The writer found many types of material in

literature excellent for dramatizations. Narrative poetry was the simplest
to act out.

Memorization of the material was not necessary, but students

needed to be able to read scripts fluently and with expression.

One example

is a dramatization in an American literature class of Robert Frost• s, "The
Death of the Hired Man. 11 1 The poem was read, discussed and mimeographed copies of the script were prepared to provide each class member
with a copy.

Scripts were used so that each member could follow logically

the dialogue and pattern of action.

The scripts were also useful in evaluat-

ing the effectiveness of the dramatization in class discussions.
Dramatization of the short story offered practice in writing dialogue
and in organizing subject matter to limit the many changes in the setting.

1 see Appendix for Copy of Script
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The novel that was dramatized had to be cut down to excerpts that were
important in unfolding the theme of the novel.
In connection with a unit on the colonial period in American literature, the eleventh grade class dramatized the story of Pocahontas .

They

showed in pantomime the capture of John Smith and how he was led be fore Powhatan.

A low stool represented the chopping block on which John

Smith's head was laid and from which he was rescued by Pocahontas. 1
A second group of students prepared an original trial of Brigett
Bishop, 2 based on the history of Salem Witchcraft. The testimony of the
witnesses and all the dialogue is original.

3

From the preceding discussion on "Dramatics as a Teaching Device" in oral English and literature, it is obvious that language is tremendously important in the life of youth today, and that the method employed plays an important part in developing the skills and habits that
contribute to the students' learning situation.

However, it is very difficult

to measure the effectiveness of any one method objectively in a small
school situation.

1 nudley Miles, Clarence Stratton, Robert C. Pooley, Literature
and Life, Book III (Chicago: Scott, Foresman and Co., 1951), Chap. II.
2 Ibid., pp. 384-389.

3 see Appendix
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In order to evaluate dramatization as a method of teaching lan guage arts from the viewpoint of the students , the writer issued a question naire
tried,

1

to the students of the Wiergate High School where the technique was
An analysis of the replies given on the questionnaire reveals that

ninety percent of the seventy- six students filling out the questionnaire considered dramatization an interesting and worthwhile procedure.

Briefly,

their statements re - emphasized that dramatic expression makes subject
matter more interesting and easier t o understand and that it helps to simplify
complex reading,

The writer at this point will give an analysis of the first

qu.estionnaire given to the seventy- six students at the beginning of the study.
Since this is a pioneer study and it represents one secondary school, the
results are given in table form rather than graphs .

Seventy- six students

were taught through the dramatized method by the writer to determine its
effectiveness; seventy six questionnaires were banded out in the classroom
and the stu.dents were assured that their responses would not affect their
grades.

The points on the questionnaire were designed to draw out in-

formation that might help the writer in planning and directing the work in
English and literature classes • The last statement on the questionnaire is
a written estimate by the students on dramati zation as a teaching procedure .

1

.
.
See Appendix for copy of quest1onna1re
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St udent reactions are matters of opinions , but si nce students in this case
are the center of interest and since the object of thi s study i s to simplify
their progress in learning, students' opinions are a determining factor in
the evaluation of this method.

TABLE l
ACTIVITIES STUDENTS RATED L EAST INTERESTING
IN ENGLISH AND LITERATURE
Activities
Book reports
Reading in general ........ . .. . . . ... ... .
Memorizing lines .. . . . .. ... . . ... . .. . . . .
E nglish literature .• .. .•.•.. ..• . • • . ••• . .
Oral English . .. ... ....•..•.. . .. . • .• ...
Poetry .. .. . .... ... . ......... .. . . .. . . .
Mechanics .. . ...... . . . . . ......... . . . . •

Number of Students
22
2
6

20
8
12

15

The information in Table 1 is based on the voluntary listings of the
students .

Many of them listed more than one item as l east interesting, for

example, "poetry and English literature or mechanics and oral English."

An analysis shows that students rated E nglish literature and mechanics as
the least interesting activities in language arts .
. T a bl e 2 as was applied in Table l.
The same procedure was use d 1n
It Was found that reading rated highest and dramatization rated second ·

39
TABLE 2
ACTIVITIES STUDENTS RATED MOST INTERESTING
IN ENGLISH AND LITERATURE
A ctivities

Number of Students

Book reports
Poetry . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
American literature . . . . . • . • • • . . . • • . • . •
Reading . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
Mee hanic s . . . . . . . . . . . . . . . . . . . . . . . . . . . .
Dramatizations • . • . • . • . • . • • • • • . . . . • • • •

4
l

3
25
8
22

TABLE 3
STUDENTS RATE DRAMATIZATION
Number of Students

Comments
Interesting ..••.•.•... .. , ... •. • • • • · · · ·
Dull .... ......... ...... .. · · · · • • • • • · · ·
No report ................. • • • • • • • • · · •

50
21
5

TABLE 4
STUDENTS' ESTIMATE OF THE VALUE OF DRAMA
Comments
Unfavorable ....... • • • • • • · · · · · · • · · · · • ·
Inadequate ........ • • • • • • • · · · · · · · · · · · ·
Favorable ....... • • • • · · · • · · · · · · · · · · · ·

Number of Students
3
5

68
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The students ' estimate of dramatization has really been checked
twice in this questionnaire.
cedure interesting.

Table 3 shows that 50 considered the pro -

Table 4 verifies the statement by the large number

of favorable comments on dramatization.
students were carefully analyzed.

The written comments of the

Since there was some repetition, only

those comments that differed from others in any way are quoted under
the headings listed in Table 4 .

Examples of comments are listed below:

Unfavorable:
1.

Dramatizations in class bore me because I know
what is going to happen next .

2.

The work is dull because some of the students
have to have too much help from the teacher
to develop the drama .

3.

The class periods are too short and we can't
get enough of the sto ry done in one class period.

Inadequate statements were those that expressed no opinion.
Five are quoted below:

1.

It helps to prevent you from getting stage struck.

2.

It helps bashfulness .

3.

It gives you confidence in front of people.

4.

The giving of self- confidence of people.

s.

It gives a person a clear mind on ~he story which
otherwise he might get the wrong idea.
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Favorable replies:
1.

Dramatization makes learning more interest ing, it gives experience in doing rather than
just listening.

2.

Dramatizations are interesting and fun. I like
acting and I like plays.

3.

I think dramatization is good because it helps
me to learn to speak more distinct and cor rectly.

4.

Dramatizing a story makes it easier to understand and more interesting.

5.

Dramatizations give us a chance to think on our
feet, to learn responsibility.

6.

Plays are interesting. Telephone conversations
and introductions are least interesting.

7.

Dramatizing stories in the literature books would
help to take away the everyday drag of school.

8.

Dramatization in oral English helps to improve
enunciation and pronounciation.

9.

I think it is good device because it gives a person
poise and helps to correct hi s bad speech habits.

The writer prepared a second questionnaire during the course of
this study.

The points in the second questionnaire were designed to draw

out information that might aid the writer in planning and directing English
and literature in the future .
of the second questionnaire .
1

The following represents the students analysis
1

See Appendix for copy of questionnaire
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TABLE 5
THE L E A ST INTERESTING ACTIVITY STUDIE D DURING
THE THIRTY - SIX WEEKS OF THE STUDY

Activities
Telephone conversations
Dramatization of Silas
Marner, Act III
Beau of Bath
Midwestern P rimitive
Salem Witches 1 Trial
Death of Hired Man
Making introductions
Pearls
Under Skull and Bones
*Impersonating literary
characters
*Get Up and Bar the Door
Interviews

Number of
Students

Boys

Girls

8

8

0

9th

20

15

5

10th

4

0

4

11th

6

2

4

l
12

2

1
10

9th
10th
10th

15

10

5

11th

10

8

2

9th

Grade

*Selections were taught through dramatized method in
writer ' s classroom, but were not written up in the study

The nwnber that appears opposite the activity shows the number
of times it was labeled uninteresting .

There were more students who dis -

liked the dramatization of Silas Marner, Act III, than any other activity;
it was followed by the activity - impersonating literary characters • etc.
There were more boys , as shown in Tabl e 5, who disl iked dramatized
rnaterial .
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TABLE 6
CLASSIFY DRAMATIZATIONS THAT YOUR CLASS
PRESENTED OR THAT YOU PARTICIPATED
IN AS INTERESTING OR DULL
Activities

Interesting

*Get Up and Bar the Door
(ballad)
Salem Witches' Trial
Death of the Hired Man
Midwestern Primitive
Beau of Bath
*Impersonating literary
characters
Telephone conversations
Interviews
Introductions
Dramatization of Silas
Marner, Chapters
III, IX, VI , XIX

Dull

Grade

0
2
2
0

10th
11th
11th
10th
10th

8
30
15
20

10
7
22
2

12th
9th
9th
9th

8

10

10th

18
20
25
16
18

7

*Selections were taught through dramatized method in
writer's classroom, but were not written up in the

The writer classified replies given by students into three classesfavorable, unfavorable and inadequate. Examples of each class follow:
Unfavorable:
1.

The work is dull because some of the students
have to have too much help from the teacher to
devel op the script.

2.

Dramatization in class bores me because I know
what is going to happen next.

3.

The class periods are too short and we can't get
enough of the story done in one class period.
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Favorable:
?r~atizatio~ makes_ learning more interesting,
it gives experiences in doing rather then just
listening.

2.

Dramatization of classwork is interesting and
fun. I like acting and I like working with others .

3.

?ramatization of classwork makes learning more
interesting, giving experience in doing rather than
just listening.

4.

Dramatizations are interesting and fun. I like
plays and I like acting. Dramatization of subject
matter in front of class members gave me con fidence in myself and helped me to overcome shy ness.

5.

Dramatizations of narrative poetry was very interesting. I think we should do more dramatizations of
exercises in our literature classes.

6.

The construction of the village of Raveloe in Silas
Marner made the story seem more real and placed
me in the actual situations that were occurring in
the neighborhoods of Raveloe and Lantern Yard.
The dramatizations of telephone conversation, interviews
and introductions actually made me experience the feel ing of going out into the world and trying this experience
for the first time.

7.

I think dramatization of oral English gives a person
poise and corrects his bad speech habits.

8.

Dramatization of the one-act plays were interesting.
Telephone conversations and introductions were
least interesting.

9.

In dramatizations of introductions and telephone conversations one learns to be more courteous to other
people, learns the rules of conversation and therefore
are better speakers and listeners.
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10.

The dramatized method is a very worthwhile one
It_ g_i".'es one a chance to think , to l earn respon- ·
s1bihty, to work with others and it helps to cor rect usage habits in grammar in my case.

11.

Dramatization of activities in liter ature gave the
students a chance to show their ability; it also
encouraged cooper ation and took away the every day drag of school.

12.

Dramatization i s a very rewarding activity in the
acquiring of knowledge and entertainment but it
involves a lot of wor k and time.

Summary
The chapter just completed deals with dramatization as a class room procedure based on teamwork and sharing reaponsibilities in planning and doing.

The procedure involved three steps: the preparation, the

presentation, and the evaluation.

Real life situations in oral English con -

sisted of activities in telephone conservation, making introductions and
interviews.

These activities led into the dramatization of narrative poetry,

short stories , one - act plays and excerpts from the novel. The writer
found that the method of dramatization as a teaching technique was most
effective in the area of narrative poetry.

Most of the dialogue was already

prepared and it did not consume an excess amount of time.
Plays are meaningful only if they are dramatized so that meaning
is conveyed through the dialogue and b odily expression.

Memorization

d
. t
of lines was not necessary but students needed to be able to rea scrip s
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fluently and with expression.

The writer found the dramatized method

in a one-act play least effective in classroom activity because of the
time element of class periods and the activity that must be carried out
to effectively present a one-act play; however, it was quite rewarding
in providing a wide range of activities that involved cooperation, as suming responsibility, and practice in leadership.
Dramatization of the short story was very effective as a method
of instruction.

It offered practice in writing dialogue and gave excellent

opportunities for creative expression.

The novel was too long to dramatize

in its entirety, but had to be cut down to excerpts that were important in
unfolding the theme.

The table - size reproduction of the village of Raveloe

that was used in the teaching of Silas Marner was also a form of creative
expression used by the students in visualizing and comprehension of the
novel.

In order to evaluate dramatization as a method in teaching oral
English and literature solely from the standpoint of the student, a queS t i 0 nnaire that was given to the students where this technique was tried is explained in this chapter.

Their statements endorsed the fact that dramatic

eY"n
·
·-.r:-ression
used as a teaching proce d ure mad e

8 ub'ect
J

matter more mean-

in ful
d ·t h lped to develop poise
g
, more interesting and easier to understan ; 1 e
a nd courteous conduct through actual participation.
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It is necessary at this point to state that there are obvious limitations of a student questionnaire .

They cannot always evaluate the effec -

tiveness of a unit of work, but since students, in this case , were the
center of interest, and the main object was to simplify their learning proc ess toward a desired end, the students opinions are the basis of the evalua tion of this method.
The writer also found through this experiment that the acting out
of a learning situation brings subject matter within the range of the child's
understanding thereby increasing his ability to visualize and to appreciate
the learning activity. At the same time the child is developing useful rules
of concepts and attitudes.

Through the dramatic method of instruction

literary experiences are made more meaningful and realistic.

CHAPTER ID

DRAMATIZATION AS A SOUND E DUCATIONAL TOOL
BASED ON PRINCIPLE S OF L E ARNING

This chapter will discuss dramatization as a learning procedure ,
trying to show that it is a sound educational tool. An attempt will be made
to show that the dramatized method of instruction conforms ~o accepted
theories of learning as described by E lnora Whitman, Carl Douglas,
William H . Kilpatrick, Edward Thorndike and Arthur I. Gates . To begin
with Elnora Whitman foresees that
There is a definite need for proficiency in the four areas of
communication •• . • reading, writing, speaking, and listening
•. . . for an appreciation of sound moral values , and for intelligent thinking . E nglish and literature are means by which
these needs can be fulfilled provided the subject matter is presented in a way that appeals to the students and in a way that
creates situations for associati ve living corresponding to the
American way of life. 1
Carl Douglas states:
Intelligent selection and o r ganization of materials and
procedures must be adapted to the nature of the end product
desired. 2
Dramatization is a procedure in teaching that provides experiences
designed to evoke conscious and purposeful responses on the part of an

! Elnora Whitman , "Language Arts in a Democracy, 11 Clearing
House, XXIII (April , 1956), pp. 17 - 18.
2car1 Dougl as , Secondary Education (New York: The Ronald Press,
1952), p. 32.
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individual toward a desired modification of behavior. An organism is constantly learning from his interaction with his environment; however, the
degree to which his behavior is modified depends upon the organism's
inner urge to respond.

If a situation is to arouse the inner urge , it must

have significance for the individual before there is any change of behavior
through actual experience.

1

Kilpatrick illustrates this point by telling about a little girl who
sees a doll on display.

There is an immediate urge to acquire the doll be-

cause the object has significance for her, and she follows her goal , In a
like manner, an activity in a learning situation will stimulate response if
the activity is closely related to the learner's life.

2

Since dramatic expression is based on the natural tendency to imitate,
one may assume that activities in dramatization of subject matter will stimulate response because it takes on significance for the learner when he can
identify himself with it.

The degree to which a child's behavior is modified

in dramatization depends on the significance the situation has for him.
Kilpatrick states three basic principles that apply here.

He says that "we

learn everything in the degree that we count it significant" and that "we
learn only o~r our responses ...• as we accept to act on them.

11

3

1William H. Kilpatrick, Group Education for A Democracy

York: Association Press, 1940), pp. 90-93.
2Ibid. , p . 94.
3 Ibid.

(New
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If the child in a learning situation is stimulated and he accepts the
assignment for instance, to impersonate the rol e of Silas in Frost ' s " The
Death of the Hired Man, 11 he is ready to respond and develop the action as
it unfolds.

Also, if the child reacts wholeheartedly to that set of actions,

he has a purpose to pursue the action toward an end in view. Kilpatrick
states, "The more fully one is set upon an end in view, the more likely he
is to achieve mastery in his endeavor. 111
Another principle of learning is that modification of behavior depends
also on the degree to which the experience is connected with what the learner already knows.

This principle of learning was illustrated with a dram -

atization of the poem,

11

The Death of the Hired Man." Most adolescents are

aware of the undependability of present day workers, especially in rural
communities during the harvest season, but the wretchedness of the home less aged was a new experience.

In the poem, Silas returns to the home he

deserted to promote his own interests . The following questions were asked:
Why doesn't Silas go to his rich brother for help? Should Mary and Warren
show consideration for him? Answers to these questions gave the students
insight into problems of human rel ationship.

The students gained aestheti c

appreciation and enjoyment in this learning situation.

1

Ibid., p . 103.

"Each a ct of learning,

11
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says Kilpatrick,

11

adds a certain change and increment to the very struc -

ture of the organism itself.

11

The degree of change and increment depend,

of course, on the individual I s willingness to respond to the learning situation and to the relation the experience has to the students' experience. 1
Gates says:
Learning is responsive to stimulation . . . what one learns
is determined on one hand by his constitution and on the other
by the demands which his environment makes upon him . . . .
The school exists for the purpose of providing a carefully planned
sequence of experiences calculated to make the most of each individual's potentialities. 2
It is necessary at this point to give a brief summary of some of the
underlying principles in the philosophy of modern education to show the implications of such a philosophy on the teaching of language arts and literature
as related to associative life in a democracy .
The first philosophy holds to the belief that every member in a democratic society is privileged to develop and to pursue his potentialities according to his desire and aspiration.
liberty and the pursuit of happiness.

That is the fundamental right of "life,
11

However, this privilege places a

corresponding restriction on every individual.

He must limit th e exercise

1
~ . , p. 95.
2
Arthur I. Gates et al. , Educational Psychology
Macmillan and Co. , 1942), p . 3 18.

(New York:
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of his rights so that they do not interfere or encroach on the rights of
others.

It also means that he must accept every member of that society on

a basis of equality.
The principle of free speech is the second philosophy and it implies
a free play of intelligence .

Thinking and acting in a democracy would be

unimpeded , but it must be intelligently directed.

The child must be given

experience in self-discipline so that he can grow into a mature individual
who is capable of consciously directing his thinking and doing for the good of
all.
Another important principle in the philosophy of education that has
a direct bearing on the teaching of language arts is that the goal of all social
and educational endeavor is the improvement of a child 1 s concepts and attitudes as he advances from one stage of development to another.

This

principle is stated by Kilpatrick as follows:
Education should play a great part in the effort to build a higher
social intelligence level. How to manage to build social intelligence
and not indoctrinate is not easy. How to educate so that real prog1
ress will come . •• . that is the task.
The principles stated give direction to education for a democracy . It
is apparent that education must build the finer qualities of life into the char acter of youth .

1

To achieve this the classroom procedure must be based on

Kilpatrick, op . cit., pp . 1 23-127 .
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teamwork and sharing responsibiliti es in planning and doing. It is a group
situation in which all students work toward a common goal which can only
be reached through the contribution of each member .

Dramatization of

classwork is a procedure that is conducive to the development of worthy
concepts fo r democratic living , and one in which the effective use of all
areas of language arts is integrated.
Dramatization of literature gi ves a realistic v i ew of the motives ,
desires , successes and failures in life.

Mirrielees believes that students

should be given an honest look at life through literature, the normal reac tions to love, death , war, marriage and justi ce.

She cites:

Dramatization of literature at the high school level .
.will serve to encourage, to ennobl e, to energize even more
than it will serve to build literary appreciation . . . and if
it does accomplish these further ends , you will find that you
are teaching not English or American literature , butboys and
girls who are entering upon the task of living. 1
Dramatization of the novel, Silas Marner , supplied excellent examples
to support Mirrielees' statement.

The students in the writer's classroom

were given a vivid view of motives and desires through Godfrey Cass and
his dual personality in dealing with his father , Squire Cass, and his brother
Dunstan Cass.

Dunstan Cass was a perfect example for pointing out through

d rarnat·1zation how one drives himself to a complete failure by cheating and
conniving.

1 Lucia B. Mirrielees , Teaching Composition and Literature (New
York: Harcourt, Brace and Co., 1937) , P• 406.
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The dramatization of excerpts from this novel was didactic as
well as informative and entertaining to the students.
Dramatization is a means by which students identify themselves
with the characters and their problems in literature.

The students, in

the writer's classroom, associated similar problems of theirs to Bert
Statzer's in the "Midwestern Primitive 11 by Ruth Suckow. They were able
to see that the finest of household furnishings could not substitute for the
warm- hearted individual Bert's mother was in her surrounding of absolute
poverty.

They were able to understand that beauty may come from within

as well as from material surroundings. They visualized and experienced
the reactions emotionally .

This vicarious experience through dramatiza-

tion gave them a better insight on adjusting to one's economic status. It
also gave them a better understanding of human relations and a greater ap preciation for literature,

On the basis of the philosophy of education discussed in this chapter,
one may form the following concepts as desirable for adequate adjuS t ment
in a democratic society:
I.

Respect for personality on the basis of equality

2.

Moral responsibility

3.

A sense of values

4.

Respect for the dignity of labor as an essential contributory force for the common good
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The writer found dramatization of literature an excellent procedure
in the development of these concepts for democratic living. The distinction between students of high ability and those of low ability was not marked.
All students participated as one homogeneous group. For example, in the
impersonations of

11

The Death of the Hired Man , 11 a student of low ability

achieved mastery in the role of Silas as well as the average or above average
in the roles of Mary and Warren.
When the dramatic method of instruction was used, the individual students became co - partners in planning the work, and in sharing in the responsibility of carrying out the activities. If the experience in sharing responsibility and working with others is pleasant and satisfying, the learner's
concept of moral obligation and regard for his fellow - students is strengthened
in the desired way.
Practices of honesty in school leaves much to be desired. The significance of this situation is that the total experience provided in the school
must strive to eliminate the possibility of dishonesty and instill a regard
for honesty.

To a large extent the writer achieved this by using th e dram-

atized method of instruction.
of individuals .

Separate activities were developed by groups

Cheating in such a situation was an impossibility. 1deals of

honesty and truthfulness can be further enhanced through appropriate selections from literature for dramatization.
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Literature plays an important role in developing concepts through
dramatizati on .

Mirrielees defines literature as 11a laboratory in which

people may see life analyzed. 11 All phases of literature deal with motives
and experiences of individuals in relation to other human beings .

Through

the failures and successes of great men and women, ideals of honesty ,
truth, moral values , and regard for others can be instilled in students.
The teacher is the guiding force . 1
A report from the E ducational Policies Commission states:

Every teacher is dealing in values . The standards he sets ,
the action he approves, the way he handles his subject matter,
his stimulation of consistent thought and right conduct all have
their influence. 2
Perhaps the best preparation for effective democratic living is the
formation of wholesome attitudes that make up a well - adjusted personality.
Attitudes of kindliness , tolerance , and open- mindedness can be fostered
through the harmonious interaction in group activities in the classroom and
through vicarious experience in the dramatization of literature.
emotional attitudes form the basis for intelligent moral action.

These
The dram -

atization of 11The Death of the Hired Man" serves again as an illustration.
The moral implication became apparent to the students when they were asked '

ing,

11

1 Ibid. , p . 428 .
.
2Educational Policies Commission, "The Crisis and Moral TrainSchool and Society (September, 1950), P · 187 ·
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to consider why Silas returned to Mary and Warren rather than go to his
rich brother , or why Mary and Warren decided to take him in.

Discussion

of questions of this type were socially useful because they stimulated thinking in terms of right and wrong.

Kilpatrick says:

The work of the school is . . . to build before adulthood,
useful social ideals and actual social intelligence . . . We
who teach adolescents need to revise their inadequate conceptions to something more adequate. Otherwise democratic
citizenship fails . 1

In the philosophy of education mentioned in the early part of the
chapter , there i s another area of training that is necessary in the develop ment of social concepts and attitudes.

This area has to do with the develop-

ment of adequate skills in the use of language.

The importance of this area

of learning has received great emphasis in the last thirty-five years .

There

has been a great change from the traditional attitude and methods to present
day vitalized procedure in the teaching of language arts.
Language can function for good or for evil, for sez.:vice to mankind or
for the destruction of mankind according to the will of the individual or the
group .

That modern inventions of the motion picture, radio, television, and

the publication of thousands of books and periodicals make a greater demand
on the teacher for adequate guidance in language arts is obvious.

1Kilpatrick, op . cit., p. 183.
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Of the four areas in the language arts, speaking, writing, reading,

and listening , oral English is more widely used than all the other areas.
It is a means of conveying thought and emotions through the medium of
sounds and bodily movements.

1

Dramatization as a device in group learning provided much experience in the effective use of oral language in real life situations in the writer's
classroom.

For example , dramatizations of telephone conversations, mak-

ing introductions and interviews were excellent for developing correct forms
of expression and £or helping the learner gain poise.

This practice was also

useful as beginning material to introduce the dramatic method of instruction
in the writer's classroom.
They served to channel the students into the use of the dramatized
method through a logical sequence - starting with telephone conversations
which were simple and going into the dramatization of the novel, narrative
poetry and the short story which is more complex.

In such dramatizations ,

the students became familiar with accepted forms of social conduct, also
practice in social approach in human relationship.
was given in Chapter I by Elwood Chapman.

An illustration of this

He relates how the use of the

dramatized method in simple activity aided a department store worker in
developing a desirable approach in asking for a raise .

1R us s el , op . cit . , p • 8 .
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Dramatization is a procedure that provides purposeful experience
in the four areas of communication based on real life situations. The importance of these £our areas of communication is stressed by the Committee
on the English Curriculum.
It cannot be said too often that effective communication involves social and psychological adjustment as well as linguistic • • • •
Young people need to learn in carefully planned social situations• how to share personal experiences interestingly in conversations. They should have practice in conducting meetings,
making announcements, interviewing others and carrying on
1
business transactions effectively and courteously.
Dramatization as a method of teaching oral English and literature
has been considered from the standpoint of modern theories on education.
It has also been considered a valuable device in developing social concepts
and attitudes conducive to democratic living and in developing language
skills that are necessary in the transaction of daily affairs.

Summary
Dramatization has been discussed as a learning technique which follows accepted theories of learning:
that we count it significant,

11

{2)

11

{l)

11

We learn everything in the deg ree

We learn only the responses t hat we

count significant, 11 and {3) "We learn in the degree in which the experienc e

1

English Curriculum, op . cit., p. 404.
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is related to what the learner already knows .

11

Furthermore, dramatiza-

tion has been considered a valuable device in developing concepts and at titudes essential to social living according to the principles in the philosophy of education.

Dramatization plays an important role in promoting

ability in the use of all areas of commllllication. It is a learning procedure
that provides experience in social living in real life situations that prepare
the individual for the responsibilities of adult life .

SUMMARY

The urge for dramatic expression seems to be a part of native
equipment.

The fact that it appears so early in the hwnan race as well

as in the life of the individual suggests that it may be used advantageously,
purposefully and meaningfully as a means of attaining the aim of education __
the development of a unified, harmonious personality.
The purpose of this study has been to determine the extent to which
dramatization has been used as a teaching- learning process in several areas
of learning, to determine its soundness from the standpoint of modern educational psychological theories of learning and to show to what extent the
writer has utilized the technique in teaching oral English and literature at
the secondary level.
Role playing and sociodrama are aspects of dramatization that have
been used extensively in personnel training in industry and occupational
training in other areas.

Sociodrama is being effectively used in problem -

solving situations, but a very limited use has been made of the device in
teaching English and literature at the secondary level.
The writer has utilized the method of dramatization in the teaching
of oral English at the secondary level. The steps were followed in the Writer's classroom: preparation, presentation and evaluation.

The first

step included finding and organizing meterial on "social conversation.
The second step involved the acting out of the situations in telephone

11
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conversation, introductions and interviews.

Finally, the discussing of

the dramatizations to evaluate the effectiveness of the procedure was the
third step. 1
Dramatization seems to be an effective procedure in providing real life situations for practices in oral English.

It also seems to be an equally

effective technique in the teaching of narrative poetry, the novel and short
stories in literature.

2

Through dramatic expression the students seemed

to identify themselves with the situations in literature and through this
vicarious experience, they seemed to be able to make transfers to real
life situations giving them a better understanding of life and a greater ap preciation for good literature.
An appraisal was made by means of a questionnaire distributed
among students of the school in whi ch the dramatic technique was tried. An
analysis of the replies to the questionnaire shows that there is a strong reaction in favor of the procedure of dramatization by the students.
The purpose of any learning situation is to provide experiences that
will stimulate response in the students and direct the modification of be havior toward a desired end.

The experience provided through a method of

dramatization has significance to the adolescent because his instinctive
tendency to imitate is strong.
1 See Appendix C for detailed unit
2 see Appendix C for units
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The primary aim of education is the development of the individual
for effective democratic living in a democracy.
Dramatic expression operates best in a small social group in which
each member shares responsibility according to his potentiality and contributes to the achievement of a common goal. In this interaction of individuals, and through an understanding and appreciation of literature, at titudes and ideals that are essential to good citizenship are fostered.
There were certain limitations in the use of the dramatized method
of instruction as a teaching device.

It was discovered that the exclusive

use of dramatization in a regular classroom is not practical because the
work becomes too involved.

A library in a small school does not supply

enough reference material for background work involved in dramatization of
certain areas of literature,

A small library does not carry enough reference

material to acquaint students with background material in English, hiS t0 ry •
the pre - requisite to English literature.
The writer also ran into the problem of selecting material in literature for dramatization.
·
a t ization.

Not all forms of literature are subjects for dram-

.
eadily under stood
Some contain littl e acti on and others are so r

that they need no further explanation.

(E xample) In the hiS t0 ry of American

.
ttl·
of the colonies in
l 1·t erature, it was very difficult to dramatize
the se mg
A.nierica.

Some of the incidents could not be dramatized alld 0thers were

so easily understood that they needed no explanation.
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There are many criticisms expressed on the dramatic method of
instruction in the classroom.

Walter J. Greenleaf in his opinion states

that the dramatic method should be applied per iodically and not daily. The
idea tends to persist among high school administrators that the sole purpose
of any dramatic activity is to provide an entertainment for which an ad.mis sion may be charged, and the proceeds used for Yearbooks , annual class
trips and a variety of other projects.

Few members of the faculty are

qualified by training or inclination to stage a genuinely worthwhile dramatic
production, but this situation seems to cause no disturbance, educationally
or culturally, in the school or the community.

Somehow the idea prevails

that anyone can direct an activity in dramatics .

1

There is no organized program in dramatics in the Wiergate High
School.

Dramatic activities are largely confined to the production of one or

more class plays a season , with class sponsors or other faculty members
who happen to have a free period serving as

11

coaches." These class plays

are looked upon as a tradition by the school and community·
The method used to investi gate the dramatic method of instruction
also had definite limitations .
a procedure.

Student opinions are not an accurate test of

Students are very easily influenced in their way of thinking by

IE
t B
"The status of Dramatics in Secondary Education,
rnes
ave1y ,
p · · als
,!he Bulletin of the National Association of Secondary Schoo1 rmc1p
,
XXXI!I , No. 166 (December , 1949), P· 28.

11
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a classmate or by what he might think the teacher wants, therefore , he does
not answer accurately or truthfully.
There was also no way to get an accurate tried and tested procedure
because there was no contrast in the traditional and present method of instruction.

There should have been two groups of students; one group should

have been taught by the traditional method and the second group by the
dramatic method.

An evaluation of both groups at a given time would have

produced a more accurate account of the effectiveness of the dramatic
method contrasted with the traditional method. The writer is suggesting
the effectiveness of the dramatic method on the basis of student participation
and progress during the past year in contrast with the progress and par ticipation in previous years.
A s a result of doing this study , the writer arrived at a number of
conclusions that are stated as follows:
Since sociodrama and other aspects of dramatization have proved to
be such valuable devices in personnel training in industry, in occ upational
training, a nd p roblem - solving situations dealing with human relationship,
it seems that the techniq~e of dramatization can be effective in th e teac hing
of oral English and literature at the secondary level.
·
·
· a small social group in
The cooperative interaction
of mem b ers m
dramatization seemed to aid students in self-discipline towa rd a desired
modification of behavior.
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It seems that dramati zation makes subject matter significant to the
students because it is related to bis interests and in some cases involve
problems that the students encounter in everyday living. Insight into
problems of human relationship through dramati zation, indicated independent and critical thinking on the part of the students involved.
Dramatization seems to be a means of developing appreciation for
good literature so that students may be more discriminating and critical in
their selection of reading material. Active participation in acting- out real
life situations aided the students involved in developing correct and courte ous forms of expression and poise in forming desirable rules of conduct.
The activities provided in a unit in dramatization are of varying de grees of difficulty; all the class members participated according to their
potentialities; even a student of low ability is given a chance to achieve
mastery.

RECOMMENDATIONS

Despite the limitations of this educational tool, the writer sub mits the following recommendations:
1.

That research be continued in the area of dramatics
as an instructional tool until a satisfactory method
is found to merit the use of this device in other areas
of high school training

2.

That the method be given a more accurate investiga tion by using a follow - up test designed to accurately
test the progress of students in futur e classes

3.

That this method be adopted for supplementary use
in secondary schools on the strength of its effective ness as an instructional device in other aspects of
training

APPENDIXES

APPENDIX A
Questionnaire I
1.

What area of literature do you consider most difficult?

2,

Do you consider dramatization interesting or dull - on stage or
off stage ?

3.

Have you ever participated in a dramatizati on of any kind? If your
answer is yes, please give title of drama.

4.

What grade were you when you participated in the drama or dramas
mentioned in answer to question three?

5.

How do you rate the following activities in English and literature interesting , very inter esting , dull or no comment?
Book reports _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Reading in general _ _ _ _ _ _ _ _ _ _ _ _ __
Memorizing lines ________________
Oral English _ _ _ _ _ _ _ _ _ _ _ _ _ __
Poetry _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Mechanics _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
American Literature _ _ _ _ _ _ _ _ _ _ _ _ __
Dramatizations ______________ _ __
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6.

State concrete reasons in your own words your favorable or unfavorable opinion of dramatics as a teaching device in oral English,
mechanics, poetry and stories from your literature books. The
word stories include short stories , short, short stories and full
length stories.
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Questionnaire II
l.

What did you consider the least interesting in your study of English
and literature in the past thirty - six weeks?

2.

What did you c onsider the most interesting?

3.

Check any of the following dramatizations in which you participated.

----------

Get Up and Bar the Door (ballad)
Telephone Conversations
Salem Witches• Trial
Death of the Hired Man (Frost)
Midwestern Primitive (Suckow)
Silas Marner (Construction of the Village of Raveloe)
Beau of Bath (Mackay)
Impersonating Literary Characters
4.

Did you consider the dramatizations interesting? _ _ _ _ __
or dull?

5.

Did you memorize lines? _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

6.

Did you write any of the lines yourself? _ _ _ _ _ _ _ _ __

--- ------

For which parts? _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

7.

.
d
t· ations as conGive your estimate of the value of such rama iz
. t· ns?
.
trasted with our old method of doing
these same draroatiza 10 •

8.

Name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Grade

APPENDIX B
Dramatizations
The following dramatizations are examples of work in literature
done in the Wiergate High School at Wiergate, Texas:
Trial in Judge Hawthorne's Court
(An original skit by students in an
American literature class depicting the trial of Bridgett Bishop)
Judge----- --------- --------Attorney -------------------Bridgett Bishop --------------

Charles Ross
Carl Carter
Oletha Fowler
Joanetha Strahand
Billie Roberts
Ruby Doss

Setting:

Teacher's desk serves for the judge and attorney.
One chair is needed for the defendent.

Attorney:

Hear ye I Hear ye I the trial of Bridgett Bishop is now
in order.

Judge
Hawthorne: What charges have been brought against her?
Attorney:

She is accused of witchcraft.

Judge:

Have you any witnesses?

Attorney:

There are three , your honor.

First
Witness:

It was a dark gloomy day.

First Witness , please.

I was sitting at my spinning

wheel when before me appeared the shape of Bridgett
Bishop.

What a horrible thought I Her eyes peered down

into mine.

Her dark long fingers with nails like spears

reached out.

She threatened to drag me down to the river
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and drown me, if I did not sign the book which would
have made me a member of the devil rs band. She is
the one I (Points finger). She is guilty. Hang her!
Attorney:

Second witness.

Witness:

I was taking a peaceful walk one day, all alone, too,
when I saw her, Bridgett Bis hop appear. She wanted
me to sign in the witchcraft book.

When I refused,

she began to beat me with iron rods. She had a wild
look in her eyes and made wierd sounds from her
throat.
me.

I begged and begged, but she kept beating

She is guilty.

Attorney:

Third witness.

Witness:

About five or six years ago about sunrise, I was assaulted in my chamber by the shape of Bridgett Bishop .
It looked upon me and hurt me ·very m uc b with a blow on
the side of my head.
11

The same day about noon, the

shape" walked into the room, where I was. An apple

strangely flew out of my hand into the lap of my mother
six or eight feet away. She is guilty and you must
punish her I
Judge:

I now sentence you Bridgett Bishop, to bang by the neck
at dawn Saturday until dead.

Court dismissed.
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The Death of the Hired Man 1
by
Robert Frost
Character s
Silas - -- ---------------------Mary -----------------------Warren ----- - ----------------

Archie Strahand
Delores Grace
Garfiel d Holmes

A student introduces the poem
so that one setting may be used,
Setting:

A simple kitchen scene. Mary sits in a rocker mending
when she in interrupted by a knock at the door, She admits a ragged, ill - looking man.

Silas:

Where is Warren? I came to talk to Warren .

Mary:

Warren will be back soon, You better sit down there.
(She helps him to a chair at the table.)

Silas:

You see, I've come back . . . I thought I could help Warren
ditch the meadow . • . to help.

Mary:

Wait, let me get you a cup of tea, (She goes out for tea,
Silas rests his head on the table . )

Mary:

Drink this tea .

Silas:

(Sips tea and explains haltingly.) I 've come back to help

It will make you feel better.

Warren.

earn some money for tobacco . . . I have a

brother .

a banker.

I couldn 't go to him. Here I can

and show Harold how
earn my k eep • • . help Warren · • ·

1 Dudley Miles, Clarence Stratton and Robert Pooley , Literature
8
!!1d Life in America (Chicago: Scott, Foresman and Co. , 1947), P· 9,
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to stack a load of hay.

He was a fool for education. If

I could teach him . • • Maybe he could be of worth some
day . . . (Silas is near collapse. )
Mary:

Come, let me help you to the cot in the other room. (She
helps him off stage. In the meantime Warren returns with
a bag of groceries. Mary comes back quietly.)

Mary:

Silas is back.

Warren:

When was I anything but kind to him? But I'll not have

(She puts up the groceries.) Be kind.

the fellow back.

I told him so last haying, Didn't I. If he

left then that ended it.

What good is he? Who else will

harbor him at his age for the little he can do? What help
he is there is no depending on. Off he goes always when
I need him most. I shouldn't mind his bettering himself ,

i£ that was what it was. You can be certain when he begins
like that, there's someone at him trying to coax him off
with pocket money • • • in haying time when help is scarce.

In winter he comes back to us. I'm done.
Mary:

Sh I not so loud • • . he 111 hear you.

Warren:

I want him to •

Mary:

He's worn out.

Warren:

Where did you say he had been?

Mary:

He didn't say. I gave him tea and tried to make him smoke

he'll have to sooner or later.
He's asleep beside the stove.

Nothing would do • •. he just kept nodding off.
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Warren:

What did he say? Did he say anyth·mg.?

Mary:

But little.

Warren:

Anything? Mary, confess. He said he's come to
ditch the meadow for me .

Mary:

Warren!

Warren:

But he did? I just want to know.

Mary:

Of course, he did.

What would you have him say?

Surely you wouldn't grudge the poor old man some
humble way to save his self-respect? He added, if you
really care to know, he meant to clear up the upper
pastur e, too.

That sounds like something you have

heard before? Warren, I wish you could have beard the
way he jumbled everything. I stopped to look two or
three times . • • he made me feel so queer . . . to see
if he was talking in his sleep. He ran on Harold Wilson
• • . You remember the boy you had in haying four years
since.

He's finished school and teaching in his college,

Silas declares you will have to get him back. Between
them they will lay this farm all smooth. He thinks young
Wilson a likely lad, though daft on education . . . you
know how they fought all through July under the blazing sun ,
Silas on the cart to build the load, and Harold along beside
to pitch it on.
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Warren:

Yes , I took care to keep well out of earshot.

Mary:

Well , these days trouble Silas like a dream. You
1

wouldn t think they would. How some things linger?
Harold 1 s young college boy 1 s assurance piqued him .
After so many years he still keeps finding arguments
he sees he might have used. He thinks if he could
have another chance to teach him how to build a load
of hay - - Warren:

I know, that 1 s Silas. One accomplishment. He hurdles
every forkful in its place and tags and numbers it for
future reference , so he can find it in the unloading .
Silas does that well .

He takes it out in bundles . You

never see him standing on the hay he 1 s trying to lift,
straining to lift himself.
Mary:

He thinks if he could teach him that, he'd perhaps be of
some good to someone in the world.
boy the fool of books.

Poor Silas.

He hates to see a
So concerned for

other folk and nothing to look forward to with hope, so
now and never any different . . . Warren, he has come
home to die .
time.
Warren:

Home?

You needn't be afraid he'll leave you this
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Mary:

Yes , what else but home? If all depends on what you
mean by home.

Of course, he ' s nothing to us , any more

than was the hound that came a stranger to us out of the
woods, worn out upon the trail.

Home is the place where ,

when you b.ave to go there, they have t o take you in.
Warren:

I should have called it something you somehow haven't
to deserve .

(Warren paces the floor .) Silas has better

claim on us, you think , than on his brother? Thirteen
little miles as tb.e road winds would bring b.im to his door .
Silas, has walked that far no doubt today. Why didn't he
go there? His brother ' s rich, a somebody . . . director
in the bank.
Mary:

He never told us that.

Warren.:

We know it, though.

Mary:

I think his brother ought to help , of course. I'll see to
that if there is need. He ought of right to take him in , and
might be willing to •• . He may be better than appearances .
.
But have some pity on Silas
.

Do you think if he'd any pride

. c 1a1m1ng
. .
k"1n or anything he looked for from his brother '
1n
he'd keep so still about him all this time?
Warren:

I wonder what's between them.

78

Mary:

I can tell you.

Silas is what he is . . • we wouldn't mind

him • . . But the kind that kinfolks can't abide. He
never did a thing so very bad. He don't know why he
isn't quite as good as anyone else. He won't be made
ashamed to please his brother, worthless though he is.
Warren:

I can't think Si ever hurt anyone.

Mary:

No . but he hurt my heart the way he lay and rolled his
old head on that sharp edged- chair - back. He wouldn't
let me put him on the lounge. You must go in and see
what you can do.

I made the bed up for him there tonight.

You'll be surprised at him how much he 's broken. His
working days are done. I'm sure of it.
Warren:

I1d not be in a hurry to say that.

Mary:

I haven't been.

Go, look, see for yourself. • • But,

Warren please remember how it is: He's come to help you
ditch the meadow .
him.

He has a plan. You mustn't laugh at

He may not speak of it , and then he may.

(Mary

.
sits in the chair sewing
w hil e W arren goes to talk to Silas.)
Mary:

Warren!

·
(Mary realizes by the expression
on Warren's

face that something is wrong.)
Dead!

APPENDIX C
SPEECH IN E VERYDAY LIFE
Cl ass Periods: 45 Minutes Daily

Major Objectives:
1.

To aid students in developing a balanced, integrated
and well - rounded personality

2.

To use activities in telephone conversations, interviews
and introductions t o a i d students in acquiring poise, and
the power to speak corr ectly and convincingly

3.

To teach students to think logically and devel op leadership
ability

4.

To place emphasis on simple, direct and informal types of
oral work in introduce the dramatic approach to instruc tion

This unit will deal with three specialized types of social conversations.

They are:
l.

Telep hone Conversations

2.

Interviews

3.

Introductions

These three phases are used as simple activities in the introduction
of the dramati zed method of instruction as a teaching device in the secondary
school.
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Activity: - Telephone Conversations

I.

II .

Ill.

General Objectives:

1.

To give training in the use of the telephone as a
means of communication

2.

To encourage students to speak fluently and correctly

3.

To use activities in training in the use of the
telephone as a meaningful group activity

Specific Objectives:
1.

To introduce the dramatic method of teaching through
the use of a simple activity - Telephone conversations

2.

To channel students in the use of the dramatized
method of instruction by introducing a simple activity
and leading to more complex ones.

3.

To add meaning to dramatization as an instructional
device through simple activity

Procedure:
Divide class into teams of twos. Then assign each team
one of the following episodes to dramatize before the class .
Students will draw for episodes. Contact the Southwestern
Bell Telephone Company for telephones to use in making
situations realistic

IV.

Activities: Dramatization of the following episodes 1.

Boys call girls to make dates for a movie that is on
at the local theater

2.

Girls call beauty shop for appointments

3.

Boys call barber shop for appointment

4.

Make appointment by telephone to see a local doctor
or dentist.

81

V.
VI.

5•

Call garage to report an automobile accident

6.

Call the f i re department to report a fire

7.

Make long distance call to t r ansact family business
between your parents and a relative

8.

Call bus company for information about change in
schedule

9.

Call Weather bureau for latest storm developments

1 O.

Call local restaurant t o make arrangements for a
class banquet

11 .

Call department store to order "advertised special"

12.

Call instructor for cl a r ification of assignment

13 .

Demonstrate how you would receive and relay a telephone message addressed to parent or principal

Teaching Materials: - telephones and textbook
Expected Outcomes: - The students are expected to develop
the following telephone techniques from the study of this phase
of the unit:
1.

Answer the telephone promptly

2.

Speak directly into mouth piece

3.

Always be courteous

4.

Be brief

5.

Address person by name

6.

If a business call, be prepared with facts as well as
material for taking messages

7.

Choose appropriate words and speak them distinctly
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Activity: - Introductions

I.

Major Objective:
The aim of this activity is to acquaint the pupils with the
proper forms of introductions and through dramatized
practice activities in class develop within them the abilit
to make introductions with ease and facility.
y

II.

Specific Objective:
To present the second activity in the series used to introduce the dramatic method as a useful device in teaching

III.

Teaching Procedure:
Discuss with the class the accepted forms of making and
acknowledging social introductions; point out the responses
to be avoided. Have the class dramatize the different forms
of introductions to clarify rules discussed. Divide class
into teams of twos to carry out activities through dramatization

IV.

Activities:
Dramatization in classroom of the following presentations
through proper procedure in introductions:
1.

Boys to girls

2.

Young persons to older persons

3.

Men to girls

4.

Unmarried women to married women

5.

Guests to hostess

6.

Introduce minister to parents

7.

A father to the P • T · A. President
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8.

The Mayor to the Principal of the school

9.

A visiting friend to a Sunday School Class

10.
V.

Introduce friend of yours to classmate

Teaching Materials: - Textbook - Better English - Herzberg,
Guild, Hook and Stevens - Book I

VI .

Expected Outcomes: - The students at the completion of this
activity should
1.

Be poised when making introductions

2.

Know and practice correct responses to introductions

3.

Be able to introduce friends without embarrassment

4.

Use a pleasing manner when making and acknowledging
introductions
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Activity: - Interviews
A person 1 s ability to conduct himself creditably during a business
interview may mean the difference between a good position and a poor
one. The aim of this activity is to present to the pupil the value of conducting profitable and to help overcome any difficulties he may have.

I.

Specific Objective:
To present the third activity in a series of three in acquainting students with the dramatized method of instruction

II.

Procedure:
Discuss with the class the following steps in an interview:
1.

Making the appointment

2.

Conducting the interview

3.

Terminating the interview

Discuss with class the two types of interviews that will be
dealt with:
1.

The interview for information

2.

The interview for securing a position

Discuss with class the etiquette to be used in interviews:
I.

Prepare for the interview

a.
b.

Make appointment by letter, telephone or
personal call
Plan questions and check for pertinency and
preciseness

2•

Conducting interview

a.
b.
c.
d.
e.

Be businesslike, unhurried and tactful
Be a good listener
.
Let interviewee do most of the talking
Answer with preciseness
Take notes
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3.

Post - interview
a.
b.

Ill.

IV.

Organize material
Report the interview

Activities: Divide the class into twos and have the pupils conduct
interviews using the following situations:
1.

The employer-prospective employee situation

2.

Allow each pair to choose a contemporary per sonality of significance , and decide which student
will serve as interviewer and which as celebrity.
Provide time for work in the library. The team
plans the questions that will bring to the audience
interesting highlights of the person's life.

Expected Outcomes: - The students are expected to be able to
1.

Converse with poise and intelligence

2.

Speak fluently and correctly

3.

Avoid slang and trite expressions

4.

Display pleasing and courteous manners

CULMINATING ACTIVITY

Arrange for living room setting on the auditoriwn stage. Assign
class members to depict the following types of characters: Host, hostess,
adolescents of the family, elderly guest and out - of- town guests .
Dramatize the following situations in the light of concepts and
rules that were learned in the llllits just completed on telephone conversations, introductions and interviews .
Situations
Introductions:
Some guests have never met the host, although they know the
hostess. Others know the host but not the hostess.
Not all
of the guests know each other.
Telephone Calls:
Incoming - Wrong number
Late call to decline invitation
Mes sage for guest
Outgoing

- Business call to report a leaking gas line
Summoning a taxi
Making appointment with

1.

2.
3.

4.
5.
6.

Doctor
Dentist
Beautician
Barber
Principal
Instructor

Interviews:

1.

Dramatize an interview of requeS t

2.

f
wing situations:
Arrange an interview for t h e O110

1.

Interview prospective delivery boy for job
after school
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2.
3.

Evaluation:

Interview girl for baby setting job
Interview the mayor of your town for article
to put in school paper

Class discussion of activity and suggestions for improvement

UNITS IN LITERATURE

Introduction
The experiences of othe rs as revealed in literature provide a
rich heritage for teen- age boys and girls.

Stories that portray bravery,

fidelity, widerstanding, adventure, faith , love, and tragedy appeal to
adolescents .
The following units have been designed to gain pleasure from
imaginative literature , to give students varied opportunities to enter
imaginatively into the lives of other people through the realm of dramatization.

The students being on the fringe of adult life, the experiences of

others as reveal ed in literature have a rewarding experience for each student.

The varieties for experiences suggested should provide opportunities

for students to parti cipate in ways appropriate to their capacities and inclinations.
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Short Stories
Grade levels - 9th and 1 0th

I.

II.

III.

General Objectives:
1.

To give the students reading experiences which enable
:hem to see that literature expresses his own problems,
Joys and sorrows .

2.

To provide for individual differences with an ample
supply of materials

3.

To teach students loyalty, honesty , self - control, fair
play and clean sportsmanship through the reading and
study of positive and negative traits exhibited by char acters met in the stories

Specific Objectives:

1.

To help students comprehend the author's purpose for
writing the story

2.

To help students understand the central idea, logical
sequence of action, and climax in stories

Teaching Procedure:
Various forms of procedure enter into the preparation
of a whole unit of work in literature. Dramatization is
only one method. The following is an account of the
dramatized method as it was applied in "The Midwestern Primitive" by Ruth Suckow.

IV.

Motivation:
The students were motivated to want to read this story
because it was their own selection from the selections
that were assigned for the six weeks period. The first
part of the story was read to the students in order to
gain student interest in the story.

90
V.

Procedure:
The members of the sophomore class read and
discussed in class, 11 The Midwestern Primitive. 11
At the completion of the first part of the story , a
dramatization was prepared by the entire class. The
entire story could not be dramatized; the students
used one scene laid in Bert Statzer's tea-room . The
dialogue was developed from context, however, most
of it is given in the story. The class was divided
into two groups for this dramatization. One part of
the class acted as an audience for the second part
who did the presentation.

IV.

Evaluation:
The effectiveness of the dramatized procedure was
based on how well the students were able to comprehend the dramatized section of the story . This was
measured through oral discussion of the story .

An over - all unit test with fifty per cent discussion t ype
questions was also given to check student interpreta tion of material covered.
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List of Selected Short Stories Studied

Title

Author

..............
* The Devil and Daniel Webster" ...........

*

11

The Midwestern Primitive"

Ruth Suckow

11

Stephen Benet

"The Celebrated Jumping Frog" •.•••.••• .•

Mark Twain

* The Legend of Sleepy Hollow" .• • •. ••.••• .
11

Washington Irving

"A Raid on the Oyster Pirates" • •.••••••• ••

Jack London

*stories that were taught through the dramatized method.
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The Novel
Grade level - 10th

I.

General Objectives:
1.

II.

Specific Objective:
2.

ID.

To broaden the students• literary horizon by
a wide range of reading

To foster understanding of the novel Silas Marner
through participation in dramatized excerpts

Procedure:
The novel Silas Marner was introduced with a short
discussion of customs and habits of urban people in
Raveloe, England at the time this novel was written.
The English custom of caste and class was discussed
in contrast with American democracy. The students
prepared a graphic illustration of Raveloe, England
based on their study of customs and habits of English
people. The novel was read and discussed by chapters.
Dramatizations were done of certain scenes which were
significant to the theme, characters and part of the
novel.

IV.

-

Evaluation:
A series of short factual tests on the novel
Verbal discussion by the students
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Poetry
Grade Levels - 10th and 11th

I.

II.

III .

General Objectives:
1.

To encourage aesthetic appreciation of different
types of poetry

2.

To encourage self- expression, crea tive and interpretative , through the dramatic method of instruction

Specific Objectives:
1.

To enco urage a m ore favorable attitude toward
the study of poetry

2.

To help students to see living pictures in verse

Motivation:
This unit was introduced with a discussion that
aided students in differentiating between types of
poetry.

IV.

Procedure:
A selection of poems to be studied was present ed to
students at the beginning of the unit. Most of the
poems were read and discussed in class. For the
application of the dramatized method, the class was
divided into two groups. One group did a dramatization of Robert Frost's 11 The Death of the Hired Man, 11
and the whole class prepared a dramatization of
Constance Mackay• s "Beau of Bath. 11 All preparation
of dramatized material was done in the classroom
by the students.

VI .

Evaluation:
Verbal exp:i:ession from the students served as an
evaluation for comprehension of material dramatized.
An over-all test on all materials covered served as a
determining factor in the soundness of the method used.

94
List of Selected Poems Studied
Ballads
*Get Up and Bar the Door • . •• .. •..••. •• . ...•.
The Highwayman ..... . ........... .. . . .... .
*The Cowboy's Dream •••• • ••••••.•..• •.•••.

Old Folk Ballad
Alfred Noyes
A Cowboy Ballad

Longer Narrative Poems
*The Beau of Bath ••• • •.••••••.• • • • ••••••••

Constance Mackay

*The Death of the Hired Man •••.•••.•••. •••

Robert Frost

*The Rime of the Ancient Mariner ••••••••••

Samuel Taylor Coleridge

*Poems that were taught through the dramatized method.
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